
Effective Strategies for Intensifying 

Instructional Delivery:

Back to the Future
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http://2014engsolinstituteswd.pbworks.com/w/page/87780295/

2014%20English%20SOL%20Institute%20SWD

http://tinyurl.com/q5x9xg2

http://2014engsolinstituteswd.pbworks.com/w/page/87780295/2014 English SOL Institute SWD
http://tinyurl.com/q5x9xg2


Advance Organizer

Handouts provided :

Methods for Intensifying Instructional Delivery

Reading Rope Considerations

Layers of the English Language

Specially Designed Instruction Resources

Resources for Intensive Intervention for Reading and Writing

Goal: Provide tools and strategies to deliver more intense instruction to 

meet the needs of students with disabilities and all students 
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Specially Designed Instruction
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Methods to Intensify Instructional Delivery

#1.  More modeling with clearer and more detailed explanations.

#2.  More concrete  learning opportunities with the use of  
pictures, graphics, manipulatives, or think-alouds

#3.  Tasks broken down into smaller steps

#4.  Instruction broken down into simpler segments

#5.  Step by step strategies

#6.  Temporary support gradually reduced over time

#7.  More opportunities for response, practice, and feedback.
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Intensive Interventions: A Teacher’s Toolkit  

http://iitoolkit.rmcwebapp.com/
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Center on Instruction at RMC Research Corporation

http://iitoolkit.rmcwebapp.com/
http://iitoolkit.rmcwebapp.com/
http://iitoolkit.rmcwebapp.com/
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More Intense vocabulary instruction

For those struggling, this needs to be more intense 
than what is delivered to all students.  According to the 
methods chart, what method might we use?  What 
must we understand?
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Word Recognition 
Strands of the Reading 
Rope
Phonological Awareness  
Decoding and Spelling
Sight Recognition



Multisensory Language Instruction Pilot Program
Superintendent’s Memo of April 17, 2015
http://doe.virginia.gov/administrators/superintendents_
memos/2015/093-15.shtml

Classroom Educator (CE) Orton Gillingham Approach 
instruction was provided to teachers in Virginia this 
summer with follow up throughout the 2015 – 2016 
school year through the TTACs across the commonwealth 
and the CE Certification process.

Another cohort will be offered for 2016-2017 school year.
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http://doe.virginia.gov/administrators/superintendents_memos/2015/093-15.shtml


•http://ortonacademy.org/academy-of-orton-gillingham-video.php

The Orton-Gillingham instructional approach is a direct, systematic 
approach to teaching language structure for reading remediation. It 

is designed to address the needs of struggling readers who have 
difficulty with reading, spelling, and writing including those with a 

specific learning disability such as dyslexia. 
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http://www.youtube.com/watch?feature=player_embedded&v=imMG77_uans

http://www.youtube.com/watch?feature=player_embedded&v=imMG77_uans


M Step

A Step

P Step

S Step

Word Map

Prediction

Prefix Root Suffix

Meaning Meaning Meaning

Word

Definition
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http://www.neuhausacademy.org/
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http://www.neuhausacademy.org/
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http://www.neuhausacademy.org/
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More intense comprehension instruction

We must teach students how to access text 
more than at the surface level.
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Good word recognition
with specific language 
comprehension
problems.

Accurate, fluent reader
with comprehension
commensurate with 
verbal ability.

Weak comprehension
and poor word 
recognition.

Inaccurate and/or
slow word identification
with good comprehension. 

Largest 
subtype

Most likely to 
qualify for 

read aloud on 
English SOL

Moats and Hennessey 2010
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None of this had even a hope of any practical application in my 

life. But ten years later, when we were designing the first 

Macintosh computer, it all came back to me. And we designed it all 

into the Mac. It was the first computer with beautiful typography. If 

I had never dropped in on that single course in college, the Mac 

would have never had multiple typefaces or proportionally spaced 

fonts. And since Windows just copied the Mac, it's likely that no 

personal computer would have them. If I had never dropped out, I 

would have never dropped in on this calligraphy class, and personal 

computers might not have the wonderful typography that they do. 

Of course it was impossible to connect the dots looking forward 

when I was in college. Lexile Level – 890L

Now begin to complete 
the task requested:  
Identify facts and 

opinions within the 
text, then provide 

explanations

Method #2 – graphic 
organizers

Apply modeling with 
think-alouds of the 
comprehension 
strategy for monitoring 
comprehension –
summarizing with post-
it notes and 
margination.  

Methods #1 and 2
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SIM™ Fundamentals of Paraphrasing and Summarizing

To teach the skill of summarizing, instruction is scaffolded
to provide a step by step process to mastery:  paraphrase 

words, phrases, sentences, then determine the 
topic to main idea to details

of paragraphs, to multiple paragraphs.  Next 
the reverse, details, to main idea to topic, and 

finally application to a multiple paragraph writing.

The Inference Strategy
Self Questioning Strategy

Method #5
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Method #7
Appropriate feedback (feed forward) can double the rate of learning.

What is the role of goals and sub-goals in the process of providing 
feedback?

Three questions to consider when providing feedback:
1) Where is the student going? (Goal (s) to be accomplished)
2) What progress has been made? How is the student doing? (Sub-

goals accomplished)
3) What direction is the student to take now? Next step? (Sub-goals 

not yet accomplished) 

(Hattie and Yates, 2014)



Mary Murray Stowe, mmstowe@wm.edu
Virginia Department of Education and

Training and Technical Assistance Center at 
the College of William and Mary
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